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Turkish coffee is probably more well known than Turkish tea. We
also enjoyed Turkish coffee, which is boiled in a small flask until it
cools down with a thick, brown residue in the bottom of the cup. The
coffee is also served in a small, delicate cup. However, for us, tea
became Turkey’s signature beverage.
What did we learn about the Turkish culture from its consumption
of tea? The most obvious lesson was the depth and breadth of Turkish
hospitality. No matter where we were, tea was offered. Furthermore,
we were guests, and the Turks wanted to wait on us, to welcome us to
their home or their place of business. The Turks extended their hospi-
tality along with their tea. Along with the tea came conversation.
Along with the conversation came relationships that frequently devel-
oped into friendships that we continue to nurture.
The Turkish people do not get their tea in “drive-thru” windows.
No, they sit and relax and enjoy the moment. They are busy, but they
are neither frenetic nor frazzled. They enjoy sharing tea with friends.
We, as Americans, can learn a lot from the Turks and their hospi-
tality; their behavior underscores the importance of capturing the
moment, of sharing time with friends. Our time in Turkey was pre-
cious. We treasure the friendships we made. We value the lessons we
learned about ourselves and our culture.
Who would ever have thought that a glass of tea would have such
significance? Not I.
Carol Roever is the chairperson of the Department of Business at Missouri Western
State University (MWSU) in St. Joseph, Missouri, where she has taught business
communication for 20 years. During fall 2005, Carol and her husband taught at
Yeditepe University in Istanbul. In May 2006, they returned to Turkey for 10 days with
an international business class from MWSU. Address correspondence to Carol
Roever, Missouri Western State University, 4525 Downs Drive, St. Joseph, MO 64507;
email: roeverc@missouriwestern.edu.
DRINKING PARTIES AND LEARNING: A TALE FROM JAPAN
Jim Suchan
The Naval Postgraduate School
IN SPRING OF 2006, I spent a semester teaching undergraduate and
graduate business and managerial communication courses at Chuo
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University, a well-regarded private university tucked into the south-
eastern suburbs of Tokyo. My main motive for teaching at Chuo was
straightforward: I wanted to fracture (or at least create fissures in)
my US-centric habits of mind about interaction and communication
by immersing myself in a cultural and work environment fundamen-
tally different from my own. Like a good academic who has unques-
tionable belief in the power of words and worships at the altar of
language, I prepared for my semester at Chuo by talking to several
faculty who had taught there, discussing Japanese culture with sev-
eral faculty at the Monterey Institute of International Studies and
reading books and articles about Japanese business and communica-
tion practices. Although doing this “homework” probably helped me
to anticipate and perhaps more quickly adapt to the unique, para-
doxical quality of Japanese student-faculty relations and the com-
munication norms that define in-class interaction and writing norms,
I was constantly surprised, baffled, delighted, and amused by my
interaction with my Asian students (one third of whom were
Chinese) and the writing they produced. My goal is to tell you a brief
story that captures the unique dynamics of Japanese student-profes-
sor interaction and provides brief insight about Japanese culture.
Are We Going to Have Drinking Parties?
At the beginning of my third business communication class, a
student very timidly asked, “Professor, are we going to have any
drinking parties?” That surprised me for two reasons. Despite my
using almost every technique, strategy, or trick I had learned in 30
years of teaching, I was struggling mightily to get students to inter-
act with each other. They would speak very freely with each other in
small break-out groups, but getting them to engage in lively discus-
sions of communication cases and scenarios and to discuss ideas
after a group had “reported out” was very difficult. Would spending
an evening with 16 students at a Japanese pub be incredibly awk-
ward and ultimately dull? Second, I interpreted “drinking party”
as an occasion when one got sloshed. I had read about “salarymen”
(Japanese managers) drinking after work with their bosses and other
managers at parties called konpa and about the importance of the
honest, no-holds-barred interaction after everyone has had several
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drinks. Furthermore, I had often seen (and smelled) salarymen very
tipsy on late evening trains returning to their homes after a drinking
party. My days of getting sloshed were long behind me.
Despite my initial reservations, I quickly agreed to the party,
promised to provide 15,000 yen (about US$140) to keep student
costs low (students have little money) and tasked a student to orga-
nize the gathering. One week later, 14 of my 16 students were wait-
ing for me at the entrance to the train station where we agreed to
meet; everyone was on time. They were smiling, waved to me before
I crossed the street, and immediately started talking with me and each
other as we made our way to a neighborhood izakaya, a Japanese
pub, a short distance away. After leaving my shoes at the entrance, I
was immediately escorted to the head of the very low table in a sep-
arate room reserved for our party. Quickly they ordered drinks and
food—lots of food.
What shocked me was the relaxed, easygoing, constant conversa-
tion between students and with me. Were these the same people
enrolled in my class? In fact, students were incredibly honest about
their fears in taking the class, their worry about speaking in class, the
strangeness of the class because I didn’t lecture all the time, and their
initial fear of me. I’m tall, large-boned, gray-bearded, loud, and
informal: I sit on desks when asking questions or facilitating discus-
sions and often touch students on the arm or shoulder as I roam the
classroom trying to engage them. They were very curious about me,
my daughter, my wife, and life in California, particularly Los
Angeles and San Francisco, and the United States. Also, roughly
every 30 minutes, four students would rotate where they sat so that
every student had opportunity to spend time sitting next to me,
where we could easily talk and they could ask questions. This went
on for 3 hours, until our drinking room reservation ended.
The evening was glorious, truly memorable; I can’t remember a
time when I had had more fun with students and had learned more
about them. In fact, I began revising my syllabus that weekend
because of what I had learned during the drinking party.
Needless to say, I was pumped for our next class. I believed that
class interaction would improve dramatically now that we knew each
other better and had established some level of trust. But my expec-
tation was quickly dashed. Despite the openness, trust, and free and
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easy conversation during the drinking party, students exhibited the
same unwillingness to ask questions and were very hesitant to dis-
cuss the communication scenarios and cases I used to illustrate com-
munication theory, strategies, and practice. I was puzzled and frustrated,
even a bit despondent. I needed help—fast.
To help me understand this most peculiar professor-student
dynamic, I turned to Chris Ernst, a German graduate student doing
research on Japanese teenager consumer behavior, who was auditing
my course and had attended the drinking party. Chris, who had lived
in Japan for more than 6 years, was fluent in Japanese and English,
very knowledgeable about Japanese culture and attuned to the
complexities of social interaction.
The next evening over dinner, Chris said he wasn’t the least bit
surprised by the lack of change in classroom interaction. In fact, he
said, “You don’t realize that you have a very lively group (I was
shocked) and that by the end of the semester these students will be
participating in class far more than in any typical Japanese class.” He
went on that I needed to have a better idea of how professors are
regarded in Japan and the role that drinking parties play in this com-
plex pattern of interaction.
I learned that a professor, particularly a visitor from the United States,
commands significant honor and respect. Quite frankly, I had never
before experienced the degree of professional deference and respect I
was given in Japan, and it made me a bit uncomfortable because I have
always seen myself as a kind of “blue collar” academic. I also learned
that the classroom is my territory, my space, and that students will treat
this space with formality, respect, and dignity. In other words, student-
centered learning doesn’t fit into the deeply entrenched role that faculty
and students are expected to play. Also, students are not accustomed to
standing out by volunteering information because they’ve learned that
the “nail that stands out gets pounded down.” Furthermore, they feel
very uncomfortable challenging others’ ideas because that makes them
stand apart from the group; preserving the harmony (wa) of the group is
of utmost importance. Finally, they fear making mistakes because that
will embarrass them and cause them to lose face. I countered, probably
a bit defensively, that none of what he said really surprised me. I had
done my homework before coming to Japan. But hadn’t the drinking
party changed the classroom dynamic and roles?
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Chris gave me a rather indulgent smile and said, “You think you
can change kata—the right form and order of doing things—
overnight? You need to understand the importance of informal com-
munication in Japan.” He went on to explain that drinking parties are
a way for the students to tell you what’s really on their minds. These
parties are a safe space for them to let off steam, to be honest
because so much of their lives and interactions are controlled by
obligation, maintaining the harmony of the group, and in general not
making waves. What’s most interesting is students believe you’ll
hear what they say but forget the next day that they may have said
something critical or silly. In other words, you learned something
about them and yourself, but you didn’t learn it from the student
enrolled in your class but from that other person, that other self who
is a part of yet distinct from the formal self.
I hosted another drinking party, had lunch several times with
students in the faculty dining room, and had dinner with students in
their efficiency apartments. Those events were special, and I learned
a lot about students’ perceptions about the course that caused me to
constantly alter my syllabus. More important, I learned about their
lives: the reasons why they were hesitant to marry, the difficulty of
bringing up children in Japan and hence the low birthrates, their fear
that working for a large company will crush their spirit and any indi-
viduality that they have, the challenges that talented women face in
advancing their career within a corporate environment that was still
primarily male dominated and paternalistic. And I learned about
myself: how incredibly American I am—direct, aggressive, rela-
tively impatient, expectant of quick change, uncomfortable with
silence, and hooked on the power of words.
Since I returned to the States, not a day has gone by when I
haven’t spent time thinking about and puzzling over the complex
patterns of Japanese interaction and communication. I’m planning to
go to Japan to teach in a year or two, to create even wider fissures
in how I think about interaction and communication. And I look
forward to the drinking parties.
Jim Suchan is a professor in the Graduate School of Business and Public Policy at the
Naval Postgraduate School in Monterey, California. His research currently focuses on
strategies for changing language norms in well-established organizations and the influ-
ence of organizational metaphors on workers’ openness to communication change.
Address correspondence to James Suchan, Naval Postgraduate School, Graduate
School of Business and Public Policy, Monterey, CA 93923; email jsuchan@nps.edu.
TEACHING BUSINESS COMMUNICATION IN NICARAGUA
David Alan Sapp
Fairfield University
GLOBAL PARTNERSHIPS BETWEEN educational institutions are
one mechanism for building a capacity to educate our students and
prepare them for the global economy. The partnership that provided
me the opportunity to teach a seminar on business communication in
Nicaragua was formed by two universities, one located along the I-
95 corridor between New York City and Boston and the other in
Managua, Nicaragua. This partnership features an agreement made by
the presidents of the two institutions, student and faculty exchanges,
integrated research agendas, and a shared commitment to university
missions that promote internationalization, diversity, and social jus-
tice within a spirit of solidarity. Through this partnership, our
students and faculty are being exposed to structures of globalization
that frame Nicaragua’s historical experience and its relationship with
the United States.
So far, three faculty members from my institution have traveled to
the Universidad Centroamericana de Managua (UCA) to offer 1-
week seminars related to the study of communication: one focused
on new media technologies and telecommunications policy (led by
Gisela Gil-Egui), another on intercultural communication in the
global economy (led by Robbin Crabtree), and a third, the seminar I
led on business communication. The participants of these semi-
nars have included UCA faculty and graduate students, as well as
members of nongovernmental organizations and business profes-
sionals. These seminars, as well as other activities related to the
broader partnership, are designed through discussing each insti-
tution’s assets and priorities and compose a concerted process of
mutual capacitación and concientización, the development of skills
and consciousness related to the mission of the partnership.
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